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Abstract

Art in itself is always a critical exercise. Thg@ttive of this research is to create a path
through art to allow a critical reflection in studg, under a semiotic and aesthetic view. This
view is over the students’ creations, creationslted from TheatreSport implementation.
Therefore, TheatheSport underpins a critical eseraihen students use the language to re-create
their realities. It is important to take into acabthat when students are going to face a creative
process from an artistic perspective, they haygotbeyond their immediate context in order to
find that bounds which emerge from themselves amhect them to their own reality. Then, |
find necessary to reflect about aesthetics andat@sias the criterion to understand the
pedagogical process of teaching language throughmarrder to understand students” creations
based on their context.

Key words: critical literacy, semiotic, aesthefitieatreSport.
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Chapter 1
The Relevance of Art as a Stage for Critical Literaies
Art certainly opens a new route to explore critidg@racy, however this research is
focused on how art can allow the critical reflentiand it is a fact that art is a powerful tool
when teaching languages form a critical view. The potential practice of critical literacy
which rests in art. Then, | consider a next stégrahis first approximation of art-based teaching
languages, to include art in teaching as a crititafcy practice, but it is very important to ¢ak
care of the implications of art in itself, with isultiple languages. Therefore, the aesthetic and
semiotic dimension of the creative process, shbaldrticulated to the pedagogical implications.

Pedagogical process in which is very importanak@tinto account the effect in students.

Purpose of the Study and Main Research Question

The purpose of this study is to broaden a socialistic and aesthetic reflection about
the implications of using art in teaching secomyjleages. Also | will address the importance of
potentiating the critical exercise through art lolase aesthetics and semiotics. During the
process of using TheatreSport as a method to stremgtudent’s communicative competence to
broaden a socio-semiotic reflection, in which aestirests behind the students’ creations and
re-creations, through the uses of art in which Tite&port is a stage for critical literacies. To
meet this purpose, | proposed the following redegrgestion:

How can high school students explore the aesthaticsemiotic dimension from a
critical view through TheatreSport within an Engldass?

Important definitions to take into account.



The definitions below are very important for thisdy. Those definitions work along
this research by means of the compass to guidertoess.

Critical Literacy. The critical exercise deals with the power andeimgpowerment of the
word to transform the world. It is also relatedhe creation and re-creation of identities and
realties according to students’ needs. (Perry, 208D.) Literacy deals also with the quest for
new and creative forms to support the learning ggsander a critical view. “Freire (2001)
defined literacy as a process of [...] consciousngbg;h means taking the printed word,
connecting it to the world and then using thatgorposes of empowerment.” (Perry, 2012, p.
60) There, literacy practices are shaped by poweesgeral authors have addressed (Comber,
2014, Mora, 2014; Morrell, 2012; Janks, 2014; Wjlkt al, 2008; Luke, 2012).

Therefore, students’ capacity to reflect aboutrtivarld and the multiple ways to
transform it are vital when the critical literacsaptice will be implemented in teaching
languages. According to this, “Intertextuality deaattention to the potentially complex ways in
which meaning (such as linguistic meanings) arestitated through relationships to other texts
(real or imaginary) text types (discourse or gennasratives, and others modes of meaning.”
(New London Group, 1996, p. 30). In this way, Catiliteracy opens a new route in my
research process, where art is the main topic wdugiport the teaching and learning practices
form an aesthetic and semiotic view. Art as a to@mpower students to re-create their realities.

The semiotic viewlt is through gestures and images how we potenti@éuman strong
feature: the language. Any sign has a profound mgan which rests an aesthetic of literacy,
which is based on the principle of reality as a huragreement, this agreement allows

communication occur and it differs one culture fanother. According to the development of
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thinking, each culture develops different formséonmunicate and acquire the knowledge; there
aesthetics allows to spring and give life to thysas a human memory totem.

The aesthetic viewT hat aesthetic construction of literacy is basedSwrcial-semiotic
theory [which] is interested in meaning, in allfilsms. Meaning arises in social environments
and in social interactions. That makes the sontal the source, the origin and the generator of
meaning. (...) then, differences between societigscattures mean differences in representation
and meaning.” (Kress, 2010, p. 54). Those diffeesrare result of the thinking development and
cultural constructions according to the way in whsocieties organise their thoughts to create
their writing forms on the world.

TheatreSport.This drama-based technique intends not only tolenadople to develop
impromptu narratives, but also to become more ectipontaneous and flexible. (Johnstone,
1999). TheatreSport includes several improvisag@mes used for improving fluency and
reacting to external inputs through the languageebbping students’ creativity. During this
research, the semiotic and aesthetic reflectiodased on students’ creations as a result of
TheatreSport implementation, when students writtteansform their experience into a
reflexive exercise allowing the critical thinking.

The connection between semiotics, aesthetics, artetal literacy. TheatreSport works
as a tool to potentiate the critical exercise urtderaesthetic and semiotic reading. The
connection between semiotic, aesthetic and criliigabcy is made by the students’ creation,
when after they have explored the language thrdugatreSport, they write and re-create their
realities producing strong reflections. The aesthstabout the way they create the connection
with the symbol created, the semiotics appearue lifie to the uses of language. The uses of the

language allow the critical exercise when theyigygheir feelings and the perception of reality.
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Figure 1.The meaning of critical literacy in teaching langaa through art.

Facing an alternative way to learn another langyagentiates a critical literacy process,
which is related to the power of the word, and lume& as a teacher is writing and reading with
students’ alternative realities (Freire & Maced®317) during the process of teaching languages;
therefore, Art will be the tool implemented in tiesearch, form a semiotic and aesthetic view,
in order to potentiate the future critical exerci&e an English teacher, | think that the function
of critical literacy at school deals when one axher attempts to show students the power of the
words, teaching them to use that power to questiemselves and their context in order to
provoke life transformations.

A social-semiotic construction in teaching throwgt) means to understand how students
re-create their context through this language. Siges are created by students as an aesthetic
result produced by their need to communicate, by tesire to express and there, the teacher
has the power to guide them towards to the criggakcise; therefore, it is important to take into

account the meaning of each sign created, andhtéetion along the creativity process because
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behind the result; it means the sign, the cultkmgting is presented with all its implications.
(Kress, 2010).
| realized that some interesting artistic outcom@erged. Those outcomes lead me to
recognize the need to reflect about TheatreSpgotentiate the critical literacy, from a social-
semiotic and aesthetic view. One of the reasohatfreflection is that
Critical literacy investigates how forms of knowtgdd and the power they bring, are
created in language and taken up by those whougatetexts. It asks how language
might be put to different, more equitable use, hod texts might be re-created in a way
that would tell a different story. (Morgan, 1997eface)
Therefore, art and in this case theatre, workstagtaused in a way which allows to re-

create a myriad of stories, using the languagepastaxt.

The Criterion Needed to Teach Languages Through Art

Teaching based on a criterion at the moment ofemphting art in second language
classes, means that each aesthetic dimensioncaragrovide to the teaching practices with the
purpose of the art language in itself, the reasdhat each art language has a specific purpose.
“The art lies in the work of teachers, who are tgraftisans and also creative performance
artists: choreographers, conductors, script wriid actors. In their skill is the practice of
Critical Literacy in classroom.” (Morgan, 1997 \pi) Taking into account that the objective of
any art language is to potentiate the human largt@gards social-semiotic outcomes, art
provides interesting stages to learn and teack@sdanguages, and teachers can learn how to

enrich their practices by art.
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Theatre offers many tools for teaching second laggs. For example there are
dramaturgical exercises that if are studied caetan fit into the grammar practice in a very
interesting way. The process of exploring thosguages makes the difference, but if “different
disciplines of knowledge offer different ways o&deng the world.” (Morgan, 1997, p.1)
Therefore, theatre highlight the life along its ggss of reading the world, and | want to explore
this with students. 1think that art can help tsw&er questions that are beyond our pedagogical
scripts, | consider that students can transformgthif we as teachers have a clear route to guide
them along this approach.

As critical literacy proposes, in art the literaayercise comes from a self-reflection
about each student place in that micro-world th@ainame context and which is transformed by
each experience. Teachers need to be aware oftilanséormations, and guide students to find
the bound which connect them to this reality, idesrto empower them to transform their world.
ThetareSport is a tool to guide students to firmbéhbounds, bounds that if we want to read and

understand, we need an aesthetic and semiotic loupgme them.

Semiotic and Expanded Aesthetics to Understand Ars a Stage for Critical Literacies

Learning a language allows people to explore amathiéure, opening a door to get into
another way to name the world, using other soundgyastures. When young students recognize
the power of language, they use it to express tek@s and re-create identities anchoring into a
small community or group. Once there, the languages another body, and it takes their bodies
in themselves too.

The art function. Art makes it possible to create gestures in afatss. It is through
gestures and images how we potentiate our humamgsteature: the language in itself. The
minimal sign has a profound meaning in which restgesthetic of literacy, which is based on
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the principle of reality as a human agreement,dgreement allows communication occur and it
differentiate one culture form another. Accordinghie development of thinking, each culture
develops different forms to communicate and acckn@vledge; there aesthetic fosters the
creations of signs, signs that give life to memdrgeans symbols to enrich and construct the
reality.

Those signs that young groups of students creatleated lengthwise the school, their
creation are about their desires and concerns.réoupto that perspective students connect
themselves with reality; as an English teachernaes how the aesthetic and semiotic
dimension resulted from TheatreSport implementafpartentiates the critical literacy exercise.
Therefore, the teaching reflection is not only addwaw and what | have to teach, but it is also
about the uses of the language as a pretext to &wut culture and art.

Introduction to semiotics. Semiotic studies the sign, understood as thosepgrotu
things which escape to representation. The sigtleguine thinking process, it comes from
outside to force human thought. Therefore, the Brgplicates, explains, involve and fills of
sense the thinking movement. All these functionsnojhe sense of representation, through the
organization of the reality along the sign creati@ourabichvili F, 2004)

The sign.Sign is the conjugation of the representation medtken, all representation is
made by sings, which are connected to other reptasens in a virtual way. The sign comes
from outside of oneself; other creates it in otdeshow a possible world. The sign effect is
represented through the strength; there, the pofstkiought takes control to affect others, to
create worlds. The strength is stablished by viemtsand its affirmations, along the action the
power is defined, it is plural, it is dominatioryttsymbolized in the object created, it is the

relations moved by that strength that become inte power. (Zourabichvili F, 2004)
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The habit Habit follows the sign because the sign is a sémsépetition, habit remits to
the sign’s intensity through the repetition, thaateon allows the sign interpretation. Symbol
exist because it springs up spontaneously. The ptonadfect is made by humans who create the
symbols and perform actions on things in ordefffiecaor been affected. Therefore, the world
represented by humans is consequence of streragtiy aware of power, relations and the way
representations affect heterogeneously all whataand, becoming into natural events. There,
language is connected to those natural eventsrébalnvili F, 2004)

The eventThe event is what is possible to express by ndtecause the incorporeal
effect is made by mixtures of bodies, which makssgade the language. The event is conjugated
through language by the verb in its infinitive far(@ourabichvili F, 2004) Then, if the sign is
created to organize reality where representatidinegnaximum action and the sense of the sign
is the event; then, language is the conjugatiarfesentation while humans create and
interpret the world.

We call any specific formalization of expressioregime of signs, at least when the

expression is linguistic. A regime of signs congés a semiotic system. But it appears

difficult to analyse semiotic systems in themseltbere is always a form of content that
is simultaneously inseparable from and independgtite form of expression, and the

two forms pertain to assemblages that are not ipailg linguistic. However, one can

proceed as though the formalization of expressierevautonomous and self-sufficient.

(Deleuze & Guattari, 1997, p. 117)

The languagelanguage concerns to the sign, but there are noliraguistic category to
transmit the sign at all. The language in itsel sign, which uses are beyond the structures and

allow us to know about the level of awareness ofgithe language to name the world through
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signs. Representation appears to highlight thewdiffces between signs and uses the language to
make possible to name the connection and relatiprigkh other signs.

The semiotic dimension of literacyGesture is the strongest feature of language in
which the power of humans rests, everything crebyelduman beings is result of a group of
gestures conjugated into an event. There, the bigyent: the materialization of language into
an external gesture is the creation of sing, sioga geometry lines to letters, letters into
actions, which can transform our history. Geomatnyself is one of the biggest human gestures
leading to communities’ appearance and growth. t@ess a presence in all cultures, even, in
quite different ways. As sign language has bednoetded and articulated into a fully
functioning representational resource”. (Kress,2@l 5).

Literacy as experience allows that communicatioccuot The semiotic analysis of those
human gestures in all of its forms coming fromrétges, allows to recognize the differences
between one culture to another along the worldsdtfferences are very important because it is
how communities create their frontiers and their thehaviour which is also called culture. The
most significant study in semiotics come from hdwrhans make signs in which form and
meaning stand in a motivated relation.” (Kress,®@l 9). It means the aesthetic analysis of
sing while the way people translate gestures iiggossconnected to specific context, is the
semiotic exercise.

In modes of communication, the sign in all its fggrfrom letter to cities, is the most
important. Every symbol created by humans is aenaftsemiotic. The interpretation of those
signs is a matter of hermeneutics. Interpretatiothe case of art, is based on theories of
aesthetics. Language is formed in the same waigas, svhat we do with language is which

gives us meaning of language uses. Our aesthetgtragtion is the interpretation of our
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experience with the language as subject in itkaliguage as a tool to create our world by
words, the order of words is made by our aesthebostructions along the human history.
There,
Communication is semiotic work. Work changes thjrige tools, the worker and that
which is worked on semiotic work is no exceptidnsiwork in the domain of the social
changes produced by social - semiotic work are mgéu. Meaning is made in

communication whatever its form. (Kress, 2010,3). 3

Expanded Aesthetics and its Connection to Literacyhrough Art

Semiotics refers to the sign while expanded adasthest about the process of humans’
relation with the world along the process of cregthat sign. Expanded aesthetics does not
mean that everything is about aesthetics, it iretover those roots which fill of sense a specific
form to surface in some specific moment as anterexperience. The aesthetic work is about
identifying those experiences. It is about art exjesl during daily life.

Memory, bodies, space and time are the bases thfedies. Starts from the exercise to
avoid forgetting which can be individual or colleetthere, the memory is inherent or acquired.
The first one is a natural mind exercise made bydms and the second one is that memory
which allows human groups configurations, group$hwhe power to build and create worlds
which are beyond the simple facts, recognizindfitt®n place (Lotman, 1996). Only giving
sense to the world created, humans can fill ofsémsir existence. Myths, religions, are part of
the reasons created to avoid the banishment asyarhcondition.

Forgetting allows recognizing the memory in its@lfcording to Deleuze (Deleuze &

Guattari, 1997), memory is presented only by itea@$; the multiple effects of memory as a
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social and individual support. Therefore, habitairtines allow humans to survive and there,
culture is configured from the principles of realireated by humans and those principles
generate its acceptance. Reality is favoured byamugnoups through cultural practices. There,
knowledge and control allow the spring of thosermtsuthat configure all human groups, bounds
to produce sense.

Expanded aesthetics studies the relation betwdgaasa and things. Those things are not
only artwork, but they are also the context and Itaffects the subject who produces new
relations full of sense. The sensible subject argatlations with things and producing art
languages. The human memory exercise is basedwrieating forms humans can save
themselves, identities appear as illusions, buasveumans cannot survive without them,
identities are consequence of memory. Thereforg not about language, it is about how we use
it to create.

Language allows creating culture, and culture leteel to all human trace made in the
world and it is also all trace made on humans. dloee, for aesthetics is vital the body and its
multiple relations, it means the singular body atsb the body as a whole made by hundreds of
bodies, those relation between bodies and thaaelat bodies with space and time (Lotman,
1996). Body full of sense and sensible, affectetl@pable to affect, transformed and capable to
transform, the body in which habits are conjugatiemg society and culture creations. Then,
language produces territories for that sensibleybod

Human experience is made by time. The social bedyade by habits in which humans
domesticate time and space to create their owrsidlbaut time and space in that way new
territories spring up to let societies appear. Gitwation of new worlds acts between the tradition

and innovation then, new territories appear andutpn new habits humans have the power to
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create those new territories. Therefore, the teglerimakes possible to transmit the principle of
reality from one body to another, where memoriesawh group work to form the culture. Then,
techniqgue of memory interacts through language tatties to produce the human display.
(Deleuze & Guattari, 1997) Humans put outside thedves their memories as a trace. To
understand those traces is necessary to make te@egsxercise about the way in how we, as

humans, have been creating our reality.

What Does Critical Literacy Mean to Education?

Literacy today transcends the use of a pen on gapeproduce information or to
translate into another language what | am thinkmngny mother language. Therefore, literacy is
not related just with reading and writing undegr@ meaning. It includes sociolinguistic
conceptualizations of the mode in which languagmdis culture, the bound which connect
language uses and power, and the ethnography ahaaroation. Culture is understood by the
language. (Perry, 2012).

According to this, critical literacy is the actiohchanging or transforming features of
my context, where under an analytical view | apply knowledge to benefit myself and others,
to transform and re-create my world, but also iistg others to let them transform my
awareness of the context. Critical literacy is about discovering and reacting when something
or somebody else disrupts into my micro-universeer&fore, critical literacy is related not only
with the meaning and implications of writing an@deg, but it is also considered as a social
practice. (Perry, 2012)

| consider that a language learning process hdsvelop in itself the possibility for

teachers to be aware about socio-political feattivaslearners bring with them to the classroom.
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As a consequence, it must be a place to form theaiousness about reality that we build
together as a community; and culturally we caltbehtity. A language teaching process has to
promote a social transformation because learniagguage means to wake up our view over
other possible and potential ways to build thaliyearound the world through other cultures
using the language possibilities. | find in Artlasguage a possibility to potentiate the critical
exercise. Teachers develop a style of teachinmpgry answer to the particular social demand
according to the leaners context. Therefore, “He®ty of literacy as social practice may not
explain the process of how people learn to readnattd, it can help to describe what types of
knowledge are needed in order to effectively engadjeeracy practices” (Perry, 2012, p. 55).
Art is another type of knowledge which can prontbe critical thinking.

The process of teaching a language has to be edifédgt a constant reflection, in order to
create real environments full of good material eodtents. Therefore, reflection is not only
about how and what | have to teach, but it is alsout the use of the language as a pretext to
learn about culture and art. As a teacher is ingootio be aware about how | am developing my
role in a specific context, in order to promotearhing space, where students feel that they are
not just learning about linguistics aspects ofl#mguage, but also using the language to express
their ideas and views in an unrestricted manner.

Critical literacy is related to those social constions which let human beings name and
create their reality through lot of forms of thedaage, connecting each other. Art is a form to
create realities and it allows the critical thinkirCities in themselves are the result of literacy;
creations are made by reading, writing, re-readimdj re-writing. There, the language takes the
form of the city, the form of a community, or oww form. Understanding “new literacy

studies” as a social practice (Street 1985) entiadsecognition of multiple literacies, varying
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according to time and space, but also contesteglations of power, while questioning whose
literacies are leading and whose are relegatedsirant (Perry, 2012).

If multiple literacies vary according to time asiplace; therefore, the cities then become a
virtual conjugation of the language uses in whgpassible to transform the reality (Mora,
2015; Mora, Castafio, Gbmez, Ramirez, Mejia-VéleRPusarin, 2015; Mora, Chiquito,
Giraldo, & Uribe 2016; Mora, Mejia-Vélez, Ramird&Pulgarin, in press), as a product of
social agreements, into multiple other realitieghm®/uses of the power letting superimpose some
realities (uses of languages) above others. At Gties because there, time and space are
conjugated in a single form, it depends of what aitd citizens, or what urban and pedestrians
inhabit it. There, the teacher role is vital toateewith students multiple possibilities, creating

awareness about the responsibility to read anewntthe world.

To What Extent Does Teaching Through Art Allow Critical Literacy To Build New
Realities?

| dream a school where art potentiates the crititabcy practice and becomes a tool
that allows students to create and re-create wmid. Creations which are the result of how
they represent multiple realities and the multipéeys to question those realities.

| want to describe this beautiful experience forsemiotic and aesthetic view because it
is important to highlight the relation of young wihe world in order to understand how they are
creating realities. And as teachers we have thmoresbility to listen to them, and art is a
powerful tool to connect teaching and learningwifg the critical reflection, but using art is a
big responsibility because of its implications;réfere, it is important to have clear ideas about

expanded aesthetic and semiotic view in order éoitusthically.
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Art as a sign which can modify our perception, émour experience with language and
then, with the world. Along this thesis | will fosin how art can be part of teaching form a
semiotic perspective, how young students identifgri the possibility to potentiate their
language making sings beyond the merely use oliageg and transforming their context.
Because the social production is mediated by s&nmtducing multiple forms and
possibilities which transform any social interant{&ress, 2010). How to refocus, reorient and
transform realities is a matter of art, as it infigrthe interaction with language teachers so that
they know how to provide the necessary provocatigoroduce new realities through sign
creations.

The social-semiotic implication of teaching langesighrough art is based on the content
and meaning of the sign and how can we interadt WwifTaking into account that linguistics
theories separate meaning and form; semiotic gheljorm, the meaning of all those forms
created. While pragmatic study the use of thosm$omultimodal social semiotics study the
form and meaning presented through the sign. (K&%K)). Meaning and form focussing on
how students interact with the context throughlémguage, language to communicate and
transform their micro-worlds along the sign creasioArt in itself has multiple possibilities to
be, multiple languages offering different experesianusic, visual art, dance, theatre among
others that come from one of those particular laggs.

Language and art are symbols as religion and myahasAll of them created to
understand or explain life through metaphors. Tdwgy to use the word let humans to configure
themselves along the uses of those words dispéayveith images. Art and language are
representations, art plays with language and laygpéays with art, both of them are mediation

forms. Is through aesthetics that we can analysplgé¢he relation between art and language.

23



Art is a way to see and be showing up the relatignbetween human beings and the
space, space that humans pretend to naturalizghttbe technique and art reveal the weakness
in that relation. Then, the human condition is tedahe only specie capable to create worlds,
“virtualize” and there is the human drama. (LéV®99) There, art works to make that virtual
humanity to remember their mortal condition.

Taking into account the memory as a way to orgasageties, communication appears
to transmit that organization and allow us to @e&herefore, teaching a language through art is
a way to organize and transmit a new culture. Heeis that art is the decoration of human trails
which is not easy to explore or face. Languagenalto transform the concept into
configurations and art re-create those configunatimough language. Along art and language
we can open a new land in which the hand and tteedee the tool to create new territories
(Lotman, 1996).

Art, as a bridge connecting roots with current yoexpressions, allows to decentralize
the students” ego and provoke in them a broaderadition around their environment. Students
can explore language and jump into new micro-wonldgh look far form their own, but at the

end the bound is going to appear to remind thethe@tommon roots and history.
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Chapter Two
Semiotic and Aesthetic Studies Which Should Rest Bmnd the Art-Based Teaching

For this review of the literature, | focused on hasis presented to underpin the critical
exercise during the language teaching procesdl tlascribe some experiences in which
particular studies explored art as an alternatiagesto allow critical literacies, and though
which | recognized characteristics near to my nesequestion. Understanding those research
processes from an aesthetic view, where teaclaansrted their practices beyond the merely
uses of activities related to art, where they tmdé account the tools that a language of art
offers. At the end of this literature review | walkplore the semiotic and aesthetic studies
presented along some critical literacies studies.

| searched for articles which presented art-baseahapproach form a critical
perspective. | also searched for semiotic and ags#ireflections about those approaches. The
time span was around three months and | took ictount articles between 2000 and 2015. |
searched for articles related to my proposalamrnal of Adolescent & Adult LiteragyAAL),

and through JSTOR (http://www.jstor.org/). | fouadicles from magazines likeéScenario

Language- Culture- Literature, Texas Papers in igmeLanguage Educatiomternational
Conference New Horizons in ELT, University Ankauak€y.

| found two exceptions on this process. The agbeared on JALT'9Trends &
Transitionsmagazine; this was the closest study to my purpdiieough it appeared in 1998, |
could not ignore it because it is the only stufiyund about the uses of TheatreSport in teaching
English. Therefore, I included it in this literagéureview. The other one is a book, and | made it

part of my literature review because it is the lestresearching on art-based teaching in which
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art is really traversing the teaching and learmraress, this book is callégsing Art to Teach
Reading comprehension Strategies: Lesson plaretmhergStuart E. and Klein J, 2012)
found it closer to my study because the authorl/sed and implemented strategies in teaching

form an art deep perspective.

Research on Arts-based Approaches in the Classroom

When teaching through art-based approaches, @risitnportant to take into account the
criterion in which each language of art is basedrder to develop the articulation of art with the
approach. It is also important to know the postiéd that each language offers and to
understand how art potentiates the process of itggeind learning beyond the form. Therefore,
| searched for studies in which researchers coedeabout the art language background and
what can it offers according to their needs.

Visual art. Drawings, painting and comic creations are the rnostmon uses of visual
art in the language-teaching context. Understandingn, how and why do we use the language
of art in class is a matter of artists; thereftne, criterion must come from them. Then, if | as
language teacher want to traverse my practicesawith need to learn about it before. | could
not find articles related to my concern, it meartglas in which the visual art voice is
significant to understand how to implement it ag pdan approach in teaching and learning
languages, but | found a study presented in a Bidlgkn & Stuart, 2013) that is an academic
production focused on creating strategies to hedplies to use visual art to teach reading
comprehension.

In this academic production, Klein and Stuart cdesthat ART is a critical instrument in

serving students to develop and improve readingo@ghes. They also recognize the importance
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of getting a previous knowledge; therefore, theidg was developed in cooperation with a
visual artist in order to link Reading strategiathwart. Along this experience, students improved
their writing and Reading through art.

The language teachers wanted to improve teachitdeanning using art. The process
was guide by visual artists in order to understidwedanguage before implemented. Therefore,
teaches explored art and its possibilities beybedarm, they developed an art-based approach
based on criterion. According to this study, | fdwaluable the method of language teachers
working articulated with an artist teacher, thisthhegel allows to understand the uses of art form
an artistic criterion and to improve some sped#é@ching strategies.

It is important to help teachers and to explordhiem the possibility to potentiate
students learning and their own teaching processigih art; it is a matter which goes beyond
the form because it is related to the thinking dgwaent in a social-political context. Therefore,
it is a critical action when a teacher becomes avahout the function of art in developing
another reality perception in students and thenesel&rt understood in the order of an expanded
aesthetic as a matter of the thinking developmentifested in the way humans interact with
nature, cities are the result of this interactiod art is there to reflect about it. There, serogoti
appear as a need to understand how to insertgleieption into the world.

Theatre. In the research of titles related to the use eétire in English teaching
processes, | found that theatre can help studemtsd psycholinguistic perspective, also can
potentiate communicative competence. Activitiesraoge enjoyable, to incorporate verbal
linguistics learning coming from drama and finatydents can be more fluent. | will present the

findings of three articles closer to my proposaklreone deal with a particular and different way
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of using theatre to teach. | explored theatre fareemeiotic and aesthetic view in order to
broaden the uses of art in teaching languages.

In one of the studies, Matthias (2007) discussedytychological advantages and
improvement of communicative competence. The aytborts out the benefits to use
improvisational theatre to start learning a fordigmguage. As an actress | also find that while
drama has been inspiring some language teachegelthef improvisational theatre has not
been explored beyond the idea of using it as warnfMatthias, 2007). This article emphasises
in how improvisation encourages students to comoateiin a foreign language environment
before they face a real environment. From thisaesel did not find any tool to enrich my study
form the method perspective.

The next two articles (Ashtan-Hay, 2005; Heal & ¢4di998) investigated the use of
drama in English teaching as an activity to uselass, its purpose is to motivate students, to
make activities more enjoyable, to incorporate &klibguistics learning coming from drama
and finally to be fluent. (Ashtan-Hay, 2005) | aidt find in those articles any study of drama
characteristics, which can be implemented withexgije purpose in teaching English. It can be
concluded that this researchers used drama inex@emay, this articles are the starting point of
my research; however, | realized that is possibleapitalize the features of TheareSport
teaching and learning English.

The fourth article also presented TheatreSportrasthod beyond a class activity
because theatre has been seen as a merely wamgmanng how TheatreSport can potentiate
the language learning process. (Heal & Haig, 1998¢ author implemented some theatre
games from TheatreSports method, with the purpbadaing physical activity to the class.

Then, to find a different way to teach a languag®yrder to explore the conception that body
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and mind are always connected because learniaggaage is not just an intellectual activity.
Along the process, of using those exercises wasillego notice that students developed skills
like: adaptability, sensitivity to tone, insighftecipation and speed of reaction in addition,
students also improve their fluency and confidehéeund this study closer to my research and
the method implemented is also based on how teg¢hiough TheatreSport improve the self-
confidence and potentiate communicative competences

As a metaphor, | consider that there is a big ckfiee between visiting a big farm every
other day, and living in a farm. If you study dramarder to understand what it is about, then
you can formulate activities or even a completehmet For example in one of the articles the
researcher found a roll play improvisation goodéeo fluency (Dodson, 2000), but it was not
stated what is the purpose of roll playing accaydmtheatre as a discipline.

Semiotic and aesthetic studies presented along dciél literacies studieslt was
difficult to find studies about the semiotic angtetic dimension in critical literacies. However,
| found two studies related to my research in tpecsic aspects, the first one is focused on the
researchers thinking about critical literacy asstat along their experiences of working through
arts. The second one is about how art is a wapgage students in meaningful way.

Taking into account to role of teachers when wearse our practices, and the
importance of knowing how to do it, | find in thasticle an important view about aesthetic
implications and the potential of including arttie curriculum. This article presents the
researchers thinking as artists and literacy rebeas about meaning making including their
reflections on how working in the arts has impadtesdr perspectives on why arts are significant

to literacy practices. (Albers, Holbrook, & Hars#§10)
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Along this article authors describe their expereeatusing different languages of art,
like visual and theatre according to their knowkednd experience, to potentiate meaning
making form an critical perspective; describingstsomething which help them to understand
this literacy process in a broader way, and is g to comprehend literacy, not only through
its own perspective but also through the art fieddbers, Holbrook, & Harste, 2010).
Understanding the uses of this lens from an aasttiehension where the sensible relation
between the subject and the object is beyond thdwsdting and is located in the power of
words and symbols.

To provoke in students alternative ways to expaessuse the language through art is an
important part of my research, according to therhiglad to find how authors express their
feeling about: As active artists, is possible tdenstand how art benefit us to recognize how
things are, we realize also how there are thingmasible to be expressed in a written form.
(Albers, Holbrook, & Harste, 2010). Then, creatingn exercise which has to focus on what
students need to express and how it can becoma irritical literacy process because to
understand that there are things which are sanuliple way is a matter of observing and
listening others to potentiate what they want ¥ sa

This study focus on the process of meaning makingugh art and along this the authors

(...) identified three aspects of meaning making #merged from the study of [their]

work as artist (1) Meaning making stats with thsthetic, (2) working in the arts fosters

transmediation, and (3) transmediation supportgatiexpression and public

signification. (Albers, Holbrook, & Harste, 201Q,166)
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In my own experience as an artist, what | findos much different, but | will focus on
the aesthetic and semiotic dimension of critidakéicy experience using the theatre language as
a stage.

Understanding the aesthetic dimension form an edgdiens in order to potentiate the
students’ relation with their reality, reality dsetsensible object to be studied and what will
emerge from this relation is the semiotic dimenswhich appears while they re-create their
reality. |identified in this study that as artsitthors give the importance that the aesthetics in
teaching through art deserves: “As artist, reseaschnd teachers, our meaning making in our art
form began with our interest in how objects functaesthetically, how they provoke sensation
of guy, desire, intrigue, inquiry, and even discorhbr confusion.” (Albers, Holbrook, &

Harste, 2010, p. 166)

When we give the aesthetic dimension and we analyisepossible to understand that
“(...) meaning making cannot be viewed as staticdsuh dynamic process, a way to reposition
ourselves as new in the world that allows us tokimetaphorically and to try new perspective.”
(Albers, Holbrook, & Harste, 2010, p. 167) Moregueying new perspectives as a result of that
particular relation with the object, means to ceaaw forms that are part of the semiotic
dimension.

Authors call transmediation what is related tophecess of re-creating the object and
creating new objects as product of the aesthdatioa with them. Therefore, “Transmediation
allowed us to step outside ourselves to see nesilpliges. (...) Transmediation encouraged us
to see familiar objects, experiences and interasiew way.” (Albers, Holbrook, & Harste,
2010, p. 168) There, teachers have to define aheteessand semiotic criterion on how to guide

the students” process to create and re-createréhaiion with their reality from a critical
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perspective because “(...) arts allows us to devaloptical stance; we consciously engage,
entertain alternative ways of being, continuoustyuire and are reflexive.” (Albers, Holbrook,
& Harste, 2010, p. 169)

| engaged in this research because | found hos arpotential way to engage students to
use the language; creating while they learn, bngsing my teaching practice through art is a
serious process and I, as authors think alongsthdy, consider art not as a simple tool, itis a
meaning making process full of sense. From thispetive, | based my need to broad the view
of teaching languages through art form aesthetidssamiotics because they represent the
process and result of art form any stage, the mgstrtant fact here is to recognize the
importance of being aware about the impact of uantg with students in order to potentiate
their literacy process as a sensible one to halgesits to express themselves creatively and
critically.

This study is the nearest to my purpose, but waukhors used as method the description
of their experience from their role as artistseggshers and teachers, | will describe how
TheatreSport is a powerful tool to potentiate thecal refection, from a semiotic and aesthetic
view.

The second article refers to the art as a waydatermeaningful experiences to engage
students. The author focuses on how “(...) implenmgnéi multiliteracies pedagogy has the
potential to democratize learning spaces and stigptaborative environment where students’
roles move back and forth between learner, tecah@teader.” (Broderik, 2014, p. 200) From
the pedagogical perspective | find in this studypporting example of how arts potentiate the
process of democratizing because through art isilplesto give voice to whom do not have it.

But while art is enrolled into critical literaciéisis study emphasis on “ (...) multiliteracies
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pedagogy as critical first step in enabling a parétory culture in school setting and one worth
pursuing”. (Broderik, 2014, p. 200). This studyesff a method through which the author
explores art to empower students to use the wbisljq also part of my research process

From a pedagogical perspective Art is enrolledaw rommunicative practices at school
where educators need to change themselves beyenicthtional literacies. Therefore, it is
important to consider critical literacies from ttage of art where, sign has a profound meaning
in which rests an aesthetic of literacy, whichaséxd on the principle of reality as a human
agreement, this agreement permits communicationr@ it differs one culture form another.
Consequently, the use of art in teaching is a &sgonsibility.

While each of their [students] stories differedsome way, it become clear that all felt

school did not have very much to do with realityttwéir lives. | quickly realized that

traditional skills-based methods would fall flatwlas though my own history as a poet,

writer, and visual artist that | naturally turnedthe arts as a way to engage students in

meaningful ways that resonate beyond the classr@@rderik, 2014, p.201)

| as an actress and aesthetician, also turn myatlfally towards arts because | know
the power of the bonds connecting us with reaitbld how we can transform them. In that way
art is not only a matter of meaningful experienteengage students, it is also a matter of a
critical exercise, where art is not only a toolsias language system and it works to create and re

create worlds.
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Chapter Three
Qualitative Research Form a Critical Experience

Research is an analytical, rigorous and systermpaticess which involved a person or a
group of people into a specific context to solyeaeticular question. Qualitative research is a
form to undertake that process in order to havaméwork where theory and practice fit. A
gualitative research characteristic is more absking questions than expressing your opinions
or own experiences. This research is qualitativeabse is an exploration of a real world from
singular or multiples realities. (Yin, 2011)

Real world of students and their multiple realiteeplored through art, where the
language is the vehicle in learning and teachirggaAeacher researcher, | should include
empirical classroom observation where | can improyepractices from a professional view
because | am a well-informed source. (Lanksheam&li€l, 2004). Being a teacher researcher
allows me to “getting in deeply enough to find deole view-points perspectives and
explanations pertinent to [my] concerns and quastiaLankshear & Knobel, 2004)

As a teacher researcher, | have to describe theeps from students’ voices. Therefore,
narrative inquiry is a story or a group of storiekjch are based on the idea that we comprehend
and bring sense to our lives, and through narratiwe&an show ourselves stories, stories about
ourselves and others that help us to understandwehare. (Burner, 1990, Morray, 2009)
According to the theory construction | have beeitding and according to how | see and feel
the world, narrative inquiry is an opportunity taganize my findings because it fits my interest.
| do not invent the stories but, | present themd Afso | can tell those stories form my
perception of how students create and re-creatilsiorherefore, Storytelling is part of my

qualitative research (Stake, 2010)
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Participants and Sites

| developed my research with a tenth grade grdup;group of students are around 15
years old. They are 12 students. The school idddaa the countryside; the learning process is
traversed by meaningful experiences through sclpotgects (Salmon, 1998), It means
resesching projects porposed by students. | stassas with this group four times per week;
every class is around 50 minutes. The classrooearaanged like workshop rooms (Lacueva,
2006), separated per subject, therefore | havewmylearning space assigned in which students
arrive every class; it facilitates the particulattig to develop the classes according to the
syllabus needs. For this reason | can say thadheol environment has facilitated the process

of my project.

Data Sources

| found in TheatreSport a stage for critical li@ravhen students re-created their realities
in a spontaneous way. They were exploring the lagguhrough the body language, where
gestures and words appeared to create storiesmstdents’ realities. Then, they reflected
about it through writing. This link between perfong and reflecting while they were writing
about their experiences, is a form to explore aal critical exercise.

TheatreSport as stage for critical literacy.During my research | analysed and chose
the TheatreSports exercises to implement in mysekdg-irst, | studied carefully Keith
Johnstone’s method, TheatreSpgiriswvhich | supported my proposal and, accordinth&
communicate competence that | wanted to potentfi&teked for those improvisation exercises,
which were articulated to the syllabus. Then, lleggpthis way to teach during the first and

second school period, taking notes along the psoaed analysing them. As a researcher |
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observed, participated, took notes about: studeaéistions, student’s adaptation process,
students” evolution and creative results.

Taking into account that Communicative competeiscalso defined as the general
ability to use the language, appropriately, anxiilily (Yule, 2010). Abilities like fluency,
reaction to external stimulus through the languageabulary enrichment and language
creativity are underpinning the developing of comimative competence, those abilities are
difficult to potentiate if one as a learner is stndy English as a second language, but not having
the confidence enough to usel itleveloped a new way to potentiate communicative
competence, translating those exercises into Englfivities where students can practice, learn
and create free of pressure, where they have bggorimg language from an artistic and
spontaneous way. Along this process the critidéecton appeared as a part of students’
process and connected to their creations

This method includes several improvisation gamesl éigr improving fluency and
reaction to external inputs through the languagedaveloping creativity. Through this method |
analysed the semiotic and aesthetic dimension faustlidents’ creative work. This artistic
work was guided by several indications to openctieativity process step by step, being careful
to do not violent students, but to encourage theexpress what they need to say, exploring
through the language multiple ways to create.

Creative procesg-acing a creative process with students, meansefmpe carefully the
steps needed to traverse classes by arts. Takmgaoount that the duration of each academic
period at school is around three months | dividelgrocess in two parts, the first part was
focused on exploring and choosing the topic in Wistudents’ creations had to be based. The

second academic period was the main creation tingeimportant to highlight that to be able to
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use art in our classroom is very important to krinmw the artistic creation process works to find
the correct options to stimulate deep reflectioms laelp students to find what they need to
express. Therefore, the aesthetic view and artsitierion is fundamental. | based this part of the
process on my experience as theatre teacher, abgam listening what students silence when
they talk.

The process and implications of using TheatreSpditte first step during the process was

to describe Communicative competence in TheatréSpating the characteristics connected to the
communicative competence (Council of Europe, 20041 this theatre training has in itself, which mak
it a potential method. | made this part of the gsial collectingStudent’s reactiongplanning the syllabus
and then, taking notes carefully, in order to dégcsome games which were accepted by students, not
only because it reduced pressure and shynessisbultecause those games were potentiating a set of
communicative competence by themselves, it meat®ut any change or modification of its structure.

The TheatreSport characteristics which allow tepbate communicative competence
are based on a set of rules which make playersdadhe language in a certain form:

* Players cannot say not during the warm up gamesnamebvisations.

* Players must accept the ideas from other playatuaer-offer it, based on the

previous idea.

» Players should keep view-contact during the intesac

» Itis forbidden to point your own or other playen'sstakes.

Those characteristics potentiate or underpinnimgmanicative competence because
players focus on the game goal beyond the usdwedahguage. This fact let them look for new
words and forms to communicate what they needeatritbment or even, players can create
words. For example, when a player say a word wHads not exist, the judge requests for a

meaning and this meaning has to be elaboratedxqidired in a convincing way. The
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Pragmatic communicative competencies is relatédeaises of the language and it develops a
set of competences: (Council of Europe, 2001)

* The semantic: it is about the uses of the wordsralireg to the cultural behaviour.

* Morpheme: The knowledge of the word as a linguistid.

* Phonological: intonation, sound, pronunciation ateword.

* Ortoepia: the way that people pronounce words basekde orthographic.

The results from the vocabulary games are thoseowigations that become into good
writing exercises. It is important to highlightithe vocabulary games are based on something
called: “free association” (Johnstone, 1999) whschbout how players say what they see, say
the first thing that comes to their minds withotggmaration, just associating in a free and
spontaneous way.

TheatreSport games underpin communicative competémough free mind games
which help students to keep the attention on timeeggoal, not only creating a group rhythm, but
also helping students to focus on their individealning process. The group has to keep the
rhythm created at the beginning during the reshefactivities to allow the stories creations.
Games are to provoke students’ creations and ¢héirral background is the main material,
there, improvisations are result of students cvégtin a spontaneous way; therefore, their
creations or stories are always related to thaiitye their dreams, their bad and good
experiences, their life, their context.

Therefore, not only the Linguistic competence; Whgrelated to the meaning of the
word according to the cultural behaviour is expiiprieut also the Sociolinguistic one related to

how people use the language in context (Counddwbpe, 2001) are potentiated. Then, the
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process of creating stories is connected to thg lotjuage and it is an important part of this
way to teach through TheatreSport.

| found in this method a stage for critical liteescbecause while it reduces shyness and
pressure in students at the moment of using anlkbexg the second language, students can
express themselves freely, however is very impottatake into account how to apply and plan
a good guide in order to stimulate properly theghwtio express themselves, in that way it is
important for teachers to develop an artistic aoteto use the method. How to guide the
process is very important to go beyond the freeqanee uses of language and encourage students
to reflect about them in a deeper way. Their coeastiand reflections are important in order to
create a real critical reflection, where they egprehat they feel about their context, this part of

the process allows the critical exercise.

Data Collection

What | collected, are those characteristics thatccoffer an answer to my question:
What is the aesthetic and semiotic dimension frarbased teaching, which allow the critical
reflection? In order to broaden a socio-semiotileotion in which aesthetic rests behind the
students and teachers creations and re-creatloosigh the uses of art in which TheatreSport is
a stage for critical literacies.

Student’s reactions.| collected them taking notes carefully, in ordeekplain their
reactions in a detailed way; this part of my reskeaesponds to the initial part of students’
process. Therefore, | developed this data cotlaaluring the first month.

Student’s adaptation process to the new method his method, based on ThetreSport

technique, became a very important part of my dali@ction. At this point, | noticed how the
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method works according to the student’s motivati@re | adapted some exercises or activities
related to the needs that sprang.

Creative results as artwork It is about the evidence of students’ creatiohgtvare the
result from their improvisation experiences durihg process. This part of the process allowed

me to recognize and analyse the aesthetic studeats according to their context.

Data Analysis

The language experiences must be vital and ashdeashould facilitate to the students
a reflective cultural space, where they can exploedanguage according to their context and
believes; in that way a natural interaction springsAs a consequence, | as a teacher am able to
analyse and broaden the aesthetic and semioticimievder to recognize the potentiality of a
critical perspective.

To take into account in our everyday teaching jicast we as teachers need to broaden
the understanding of events which emerge in owsotms. We have to observe our practices
and articulate those events with our teaching aggdres. Finding problems and its possible
solutions, assessing what works and what doedaogming into strategic thinkers, reflecting
about specific needs along the teaching and legumiocess. According to this, we as teaches
can develop knowledge through self-analysis andassiessment, transforming our practices
every day. (Kumaravadivelu, 2003).

A reflective teacher allows coherence during tlaeéng process because the most
important action in teaching is the pedagogicalaspmities that one as teacher can bring to the
classroom. Therefore, students can understand lieyiéarn and at the same time they can

restructure the process of learning. In that wayrlers can use the knowledge acquired beyond
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the classroom. (Nunan, 1999). | mean a refleceaeher takes into account the awareness about
pedagogical practices in nowadays and how someaaefiit into those practices and how
others do not fit anymore. | consider the reflat®xercise very important, not only to have a
holistic comprehension about our practices, but tdsallow us as teachers to change as many
things as we need to change during teaching prpadsep that never ends; this has to happen
according to the students’ needs.

| based my research process on finding a way teceedhyness and pressure in students
at the moment of using and exploring the seconguage; | wanted to find through this way to
teach not only to potentiate communicative compegten students, but also to encourage them
to use the language from an artistic vievorder to facilitate a critical reflection asidure
process result. Therefore, | analysed and applrehifeSport (Johnstone, 1999) method in
classes because | found in this theatrical methoohatraditional way to explore the language
beyond the traditional methods to teach. The measans to consider the uses of TheatreSport
method in classes are: first because it is basgdnmes and it means a more enjoyable class, free
of pressure. Second, because this method was dregp@tentiate communicative competence
in actors and actresses through a specific traifirogh which | took some games articulating
them to communicative competence (Council of Eur@e@1). And third because through this
method the students’ creations; from a semioticaasihetic view, allow a deeper critical
exercise. When art, articulated to the aestheticsamiotics through an alternative uses of
language, potentiates the critical students’ view.

I introduced TheatreSport as part of the clasimeuThe class always started with
warm-up games based on subconscious liberatiors goarder to stimulate fluency and

spontaneous reactions. Then, we developed somesgasaed to practice and enrich
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vocabulary, we also played some games creatingstor simulating situations in which
students had to use the language as a tool thgegjoal of the game. Games that | chose for
class were connected to a specific grammar topamrding to the syllabus; during this time |
also emphasized on some linguistics aspects tobant necessary.

Categories.Three categories guided the analysis. Each of hgported the process
that | faced in relation to the planning, studyargl analysing the proposed method which has
been applied as a stage for critical literaciesrder to broaden the semiotic and aesthetic view.

The pedagogical implication of using TheatreSpont English teaching The process of
using TheatreSpotb potentiate communicative competence, generatee pedagogical
implications, those implications are related tatggies and new dynamics that emerged to
encourage students to use the language. Therstadents found the method as an opportunity
to learn the language without pressure, articuigtieir spontaneous creations to the language
learning process (Kumaravadivelu, 2068m a critical perspective.

Semiotic and aesthetic dimension of using Theatre8ms a methodDuring the
process of using TheatreSport as a method to patestudent’s communicative competence,
some artistic creations emerged. | have been twigethem, in order to analyse those products
of artwork from and aesthetic and semiotic dimemsithe process to teach a language has to be
crossed by a constant reflection, taking into antdthat “reflecting teaching is a holistic,
approach that emphasizes creativity, artistry, @rdext sensitivity.” (Kumaravadivelu, 2003)
Therefore, this reflection is about the uses ofitinguage as a pretext to create. Analysing
students’ creations from a semiotic and aesthéw.v

Critical literacy reflection based on student’'s @gons The critical exercise is always

present if the provocation is well intentioned thire students’ creations are the result of a deep
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reflection about their relation with reality anavihthrough language they can transform

themselves and then their context. This is thecatin in which | focused.

Trustworthiness and Ethics

As a researcher, | have described and documémgalocess in a way that students
could review and understand my analysis and inééaions about it. | based his process on an
explicit set of evidences and those evidences doone participant’s (Yin, 2011, pp. 19-21)
voices and experiences. There, this study predlemt®ality that students showed or created
accordingly to the process we faced, to do it lficored their answers; therefore, the conclusions
presented in this study are based on the real xdotat | studied. (Yin, 2011, pp. 78-82)

The most important during the research procesthisseas the foundation of everything
that | do as a teacher researcher, but also dazenciTherefore, | asked students’ parents and
students for they consent; consent which was sigyeal of them, | also asked and signed a
consent with the head of school in order to devéh@research process with tenth grade’s
students. Besides, | avoided committing plagiarigrhose actions are part of my ethic
formation as a professional, when | was not suoeibbomething; | consulted with the proper

person about it, before acting.

Role of the Researcher

My role during this research was active in the wWaat | had to be part of the
TheatreSport implementation in the classroom, organd developing the method; I also had to
find specific moments to observe the process fridmeraangles. | am a professional actress and |

trained ThetreSport for 10 years. | consider thest background allowed me do my research
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based on a strong criterion. For me, as an Entgsther researcher this study was an
opportunity to improve my practices and evaluateralg as language teacher. In addition, this
research process helped me to improve my teachawiges, when | as teacher researcher
studied communicative competences in a rigorous @agysing my practices form a critical

view and producing knowledge to reflect about caitiliteracies in which art works as a stage.
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Chapter Four
TheatreSport as a stage to re-create the world
The findings presented in this chapter are theymwbdf one year of planning and
implementing TheatreSport with tenth grade studaftsat | have found in my research is a way
to engage students and create with them, usinigtigelage as a vehicle while they potentiate

communicative competence and re-create their iesligllowing a critical reflexion.

Pedagogical Implications

Somepedagogical implications of using TheatreSportdteptiate communicative
competence related to strategies and new dynahathave emerged to encourage students to
use the language to reflect about themselves aandrdalities. Therefore, | realized how
students found the method as an opportunity taléer language from an artistic viehhey
find enjoyable the new way to learn, the reasandtass based on games and exercises created
to think and reflect about them and their realjttesrefore, not only playing theatre games, but
also writing and drawing them create a strong base-create new views and realities. One
example of this was Pauly, a 15-year-old studerd gdid,

| like a lot because it is a different way to leavnt at the beginning | didn’t trust on it

because the group is very noisy, but along the wwménproved, | love this method and

more if it is to learn languages. (Interview, Apfil2015)

Ale agreed with Pauly’s statement, claiming that élperience was “so enjoyable.”
Andrés (a 16-year-old) also pointed out the shithie class, explaining, “Before, the class was
copy, copy, copy and now is didactic and diffeffent we used to make activities as an

obligation, but now with this method we really wamtdo it” (Interview, April 7, 2015).
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Students are less shy because TheatreSport gaenesand because TheatreSport has
rules based on the interaction forms during theegarRor example, the role of the teacher
played is to become into a judge pointing faultplayers, using funny body gestures per fault,
but it is forbidden in players pointing other plagerors or mistakes because they have to
pretend that errors or mistakes do not exist antloai, this characteristic of the rule let student
to focus on themselves. For example, Correa (16syad) said about this method,

| think the idea of this method is promote the parthink faster and make them more

relaxed and self-confidence because sometimesad people don’t show their abilities

because they are afraid and with this method &pgisar. (Interview, April 7, 2015)

Ale (15 years old) agrees with Correa clamming tiééth this method | can express
myself in front the class”. Juli (16 years old)sdie being very shy, said “I liked more this
method, it is interesting because it is a ludic effdctive way to learn” (Interview, April 7,

2015).

Students’ fluency was improving because they weneguthe language as a tool. During
the classes they focused on the game goals belgendgse the language. For example, there are
some games in which a student need to create g Wbelor she does not know what to say and
then, the student has to say the definition ofitbed. At the end, the rest of the students guess
the word according to the definition given by thayer and we write it on the board. Some
students like Correa (16 years old) recognizedrgravement on fluency: “An advantage is that
games give you self-confidence and prepares ydarlfet talk with an estranger or went alone
to different country. Disadvantage: if you don’tveanterested and disposition you don’t learn

nothing” (Interview, April 7, 2015).
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Andrés, (16 years old) also highlights how fluenayn improve when he says: “We will
have more reaction to think, we are working ourarand our body” (Interview, April 7, 2015).

According to this statement Tomy (15 years oldjuas that: “We have learned how to
be more extroverted and open mind” (Interview, Apyi2015), while Cami (16 years old) said
“l am less shy and | have learned more vocabul@ngérview, April 7, 2015). Juli (16 years
old) added that “I understood better how to formteeces in a coherent way. | have also learned
new words and | memorised the past of verbs” (Unev, April 7, 2015).

Students’ vocabulary was enriched because studeertied to listen others in order to
participate during the creations. For exampleyéf game requires following a rhythm, students
involved on it have to focus on what the other teagrticulate in a proper way what to say next,
being coherent. According to the process Manuelygiss old) states “My vocabulary has
improved. | have view contact with my classmatesnimore spontaneous and participatory”
(Interview, April 7, 2015). About vocabulary enriaent, Correa (a 16 years old) feels that “I
learn write in past-progressive and coordinate mantd body, and think in English faster. | talk
more and increase my vocabulary” (Interview, A@riR015). Meanwhile Tomy (a 15-year-old)
reflected, “We practice more vocabulary and ligtgnbut sometime we get noisy” (Interview,
April 7, 2015). Most of students have valued thecess, for example Sofi (a 15-year-old)
mentions “I think faster in English without tran&dhe words” (Interview, April 7, 2015).
Students’ feelings and ideas were collected albegtocess in order to assess it and improve
the method.

Using TheatreSport, students created simulatecegbahowing up grammar needs;

therefore the writing part was based on those gbteated by them through the improvisation.
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For example, students improvised about storiese@le their dreams, | prepared to the next
class exercises to write about themselves focusmndpis topic and some grammar needs.

| found solid writing activities articulated toelTheatreSport Method using games
focused on writing, according to the grammar nesdbstopics related to the improvisation
context, they were simulated through the createdest Those writing exercises were rich of

reflection and supported by drawings.

Semiotic and aesthetic dimension of using Theatre8g as a method.

Creative results are the outcome from studemgrovisation and writing experiences
during the processWhile using TheatreSport as a method to potensiatgent’'s communicative
competence, artistic creations emerged and | ceraidthose outcomes the base of the semiotic
and aesthetic view. Reading and watching theirticnes is possible to understand their relation
with their reality, this relation embodies the aesic view.

To guide the creative process is important to exgpdbudents’ context, observing, talking
and sharing with them beyond the classroom. Angtore process needs to be based on a
specific question that connect ourselves with eatity, to find it there are a lot of exercises
which allow the question to appear. Next, | deschibw this process was faced. It is important
to highlight that this process is articulated tadgints’ needs and it changes or is different
according to the group and its needs.

Having TheatreSport as stage | planned carefuly toostimulate their creativity through
art, using questions and asking them to answeetfosstion through drawings. The first
guestion | asked them was to create two symbolesepting their childhood, one of the

drawings representing the positive side and therathe the negative (See Figure 1: the negative
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symbol created from childhood’s memories). Thenstaeted playing theatre games focused on
vocabulary related to their childhood, during thiecess they created a character based on what
they wanted to be when they were kids; police effidancers, and presidents, among other
characters appeared. Once they created their ¢begal theatre games were made exploring
those characters behaviour in different contexasé&stories appeared and they wrote them into
a comic (See figure 2 and 3: comic created by stisdeased on character creations). There was
a particular creation which for respect to theipgrants | prefer not to include here, but its
content is full of violence and sex, where spedifiages allow to show part of students’ reality

perception, perception that is shown also in the thay interact.

Figure 2.Drawing from Tomy’s journal.
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Figure 3.Juana and Carmi’s creation.

Figure 4.Juana and Carmi’s creation.

At the end of this part | asked them to createlfapgetrait based on questions which

were answered and translated into drawings (Seedsgl, 5, and 7). With this exercise,

students closed a drawing cycle to go into a newgddhe process focused on writing.
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Figure 5.Self-portrait from Cami’s drawing.

Figure 6.Self-portrait from Ale’s drawing.
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Figure 7.Self-portrait from Migue’s drawing.

The self-portraits made part of a big poster titldnis is us” (See figure 8). Students
created a big poster with all its creations, fohns process they chose a theme to be explored”.
The objective of this part of the process wasrd & theme to explore and base future writing
creations, to choose the theme, they read andsntig big poster, then they chose as a topic

“our dreams and those things that we do not wash&ov.”

Figure 8.The class process.
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From this first part of the process | found thaidents’ relation with reality is shown
through the fear, and the way they express thatwwaa more explored during the second part of
the process. Starting the second school perioaye them a white notebook to create a journal
(See figure 8) some students decorated their jtaibased on the theme chosen: “our dreams

and those things that we do not want to show.”

Figure 9.Students” journals.

Those journals were proposed to transform the ngritireative process into something
more creative than doing a homework or filling th&ss writing activity, to alter it into a
personal reflection beyond teacher expectationerefre, | found some journal in which
students show more than a simple writing exeramkthey wrote what they felt about the first
part of this process in a specific form. As an egha include the first journal’s drawing created

by a student (See Figure 9).
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Figure 10.Drawing from Tomy’s journal.

There were also students who took the opportumtlyemjoyed the process like Cami,
who shows her dreams and fears through her jountat¢h is full of drawings and beautiful
reflections (See figure 10) writing for examplehtpe that everything in my future are only
good things, that my loved ones including my peg¢ssafe and sound, and | hope that I'll always

be happy.” She has improved her writing a lot dyitime creation of her journal.

Figure 11.Drawing from Cami’s journal.
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Most of the students who also faced this part efffocess assuming a creative and free
exploration supporting it with drawings their fegi they practiced writing beyond the merely
uses of grammar structures showing the power ofvtite and the language in all its forms. (See

for example image 11). This students is alwaysaxpd through graffiti.

Figure 12.Drawing from Isaac’s journal.

During the next part of the process, | asked stuttedraw those thing they did not want
to show. There was a student who wrote: (See figj2)yél do not want show from me a thing
that | am scared of”. In this exercise some stuglehbwed how they perceive their relation with
themselves and others into a rich and artistic fofate for example wrote: (See figure 13)
“There is so many things that | don’t want to shexvd a lot of feelings that | keep inside...”,
“But, sometime | jBUM! But only to myself”, “I knowhat is bad but... | don’t know how to

"

stop.”, “I believe that is better if sometime Ifja@®on’t tell how | feel.”, “| don’t know why | do

that, | got used to keep everything, o supposetdiha for the situation.”
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Figure 13.Drawing from Andrés’s journal.
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Figure 14.Drawing from Vale’s journal.

Through TheatreSport students could create baséiiectheme chosen. After been
reflecting in an individual form about the them@sén, | asked them to produce the first group
writing creation which was a letter. “Writing atet together” is the name of a game in which
they have to write a letter, but each student egrosly three words, all words had to be
accepted. The result was a beautiful letter fomtbedves which shows clearly their fear (See

Figure 14).

57



Figure 15.Entry from Ale’s journal.

At the end of the group creation based on the damegng a letter together”, one of the
students purpose to write a similar letter, butrféheir individual needs. Through figure 15 is
possible to see a letter written by a student #fteigroup letter was written. The letter sayse(Se

figure 15) “Dear me, my dream is to be a fathewdht to] have a wife, to a an amazing dad, to
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advise my son, to turn a good person and teactahout life like my dad; be happy with my
work and the most important be happy with myséiibther example is the shortest letter
which was written by a student who is always drangraffiti. He says (See figure 16) “Dear

me, | don’t know what to say | leave the destinyvhat he got to do.”

Figure 16.Drawing from Tomy'’s journal.
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Figure 17. Drawing from Isaac’s journal.

During the process, the creative exercises havenbeenore complex according to the
rhythm reached by the group. This rhythm dependhehatreSport acceptance by students and
students’ compromise and cooperation. Once thegpted and assumed a good attitude, classes

were excellent excuses for them to show what te#yahd along the process, writing stopped to
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be a part of the English class routine activithé@come into a meaningful one. Through this |
can notice how they perceive their reality an@ttrhe prepare more complex activities

according to their demands.

Answering the Research Question

How can high school students explore the aesthaticsemiotic dimension from a
critical view through TheatreSport within an Englidass?

Through TheatreSport students were underpinning tbenmunicative competences.
Therefore, self-confidence and spontaneous creatibowed students to explore and use the
language beyond the traditional method, here stsdeere using not only letters, but also
images and body language to communicate and exfaorea critical view the language
learning process. The semiotic and aesthetic dilmerms critical literacies encouraged students
to use the language in a creative way, they caoaltstorm words into symbols and symbols into
stories that they wanted and needed to create@ngao their reality.

Students assumed TheatreSport games as an enjeyaeleence to learn and be more
spontaneous to use the language. Therefore, nptSati-confidence is one of the results which
allowed students to potentiate their communicatmapetence, but also the confidence created
inside the group, as the result of students’ matwaand respect for activities proposed them to
create. Students’ writing for example improved whhe process was running because their
desire to show their feelings were growing more iarade according to each stage of the
process. Therefore, TheatreSport worked as a stagelore the language form a critical view,
this stage produced a safe place for studenteiwd#y they could explore the language in a

unrestricted and creative form.
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The semiotic dimension was explored by student$evthey transformed their reality
perception into images. Through images studentaishioeir aesthetic relation with their
context, those images were acquiring the bodyaef thinking and through writing exploration
they completed a creative process. Their maincatigxercise along this process was to
empower themselves to use the language in allutipte forms to express what they felt and
needed to say. This empowerment was a result btsefidence and confidence created
between students to use the language in an astiajc way which allowed students to talk about
themselves in an individual and collective formeyhwere saying what they felt and though
beyond teacher’s expectation and questioning tHeessand their context.

| understand critical literacy as a social congtancwhich let human beings to name and
create their reality through language; the languageits implications of uses where gestures
connect each other. Through TheatheSport studgplsred the language in a creative and
spontaneous way. Then, the semiotic and aesthedicise let them to reflect about their reality
and through the language and all its multiple fothey recognized the gesture which empower
them to create: the language, their language. Tdrexehe critical reflection appear as part of

the artistic process.
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Chapter Five
Art Conducting the Teaching Language Process to Engwer the Critical Exercise
Art is an important opportunity to teach langualgesause through this is possible to

empower students to use the word to reflect antstoam their realities. There, art works as a
bridge to connect the students’ aesthetic perceptith their semiotics creations. Therefore, if
art allows students to use the word to re-creatkti@msform their lives, and critical literacies
deals with new forms to empower students to usevtird to transform and create then, theatre
as stage offers multiple possibilities to explond &arn languages, whereas the teacher
recognizes in the aesthetic and semiotics dimerssimase to guide the process properly, in order
to permit students a process which could be reatigulated by art, but where the critical

exercise is potentiated by theatre implementation.

Discussion

The studies | found along the literature reviewgess, were important to this field of
critical literacies because most of them explotdaam it bases; and taking into account the art
language criterion, in order to articulate theexrcise into a critical literacy practice. In moét
the studies review, | found the artist presencehasither sensible view towards the critical
experience where literacies takes the body of laggudrom each singular story said by students,
or said by teachers artist researchers. Art ahigleeto encourage students to use the word to
explore and display the way in which they calleel world. Therefore, reading and writing are
transformed into a meaningful learning and teacleixugerience.

Differences found with studies presented/Vhat | find in my study different form

studies presented along the literature reviewhade¢achers’ need to understand art when they
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want to include it in their practices; | mean ataanew teaching possibility which has not been
explored so much. According to my study, | find @gsary to include in the curriculum of
language teachers a subject to learn about arvekiele in teaching languages, learning what
art language can offer in teaching, integratingpracctices by lot of sensitive possibilities to
underpin the critical reflection. What | find intas a stage of critical literacies is a sensitncd
which potentiates students’ voices. Voices thatineéoe empowered to highlight the multiple
forms thorough which students live and perceivé therlds.

The richness of this studyThis process enriched the exercise not only toestisd
learning process, but also my teaching practice. Sthdents view and creations encourage me to
continue exploring this way to teach. Through Theport the self-confidence and the
confidence as a group is strengthened, allowindathguage exploration from an artistic and
sensible way empowering students to use the largieagoice about themselves and how they
perceive their world.

Students valuated the process as a positive afettaht way to learn and practice
English, during this process how they were assurhiaglass routine was positive, but they also
assumed the co-assessment; which is part of selvablation process, as an opportunity to say
about the class, what they really enjoyed and wiet did not. This feature not only encouraged
me to improve the method, but it also made meceébout the importance of confidence
because they avoided to say what they wanted tasayrding to their thinking. For example,
some games and writing exercises were re-formulaté@voided to play them again according
to the class co-assessment. Therefore, the usasgafage acquired a critical place even during

the class assessment.
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Art as a stage for critical literacies.TheatreSport not only potentiates communicative
competence. The first achievement of the use efrttéthod was the self-confidence and
confidence created between students, this confelencecessary to face the process and then,
communicative competences were potentiated. Thatiafiocus allowed the critical exercise in
which students used the word to create and reecthair own life reflection. Therefore, the
possibility to reflect, transform and show through body and written language what is felt by
students is opened through art. There, the aested semiotic dimension opened myriad of
opportunities to use the language in a creativesanditive form.

Aesthetic and semiotic views-orm the aesthetic and semiotic views, | found that
students’ creations were rich in creativity andefon, this part of the process was just the
beginning of a lot of things they can create. Datinis process, the writing part was articulated
at the middle of this, and what allowed this attion was the broaden view obtained from
TheatreSport games. There, to listen students’esspsn were very important in order to
formulate writing close to the games results. B@meple, after students had chosen as theme
“our dreams and those things that we do not wash&w”, writing exercises were articulated to
games under that topic allowing students to coetexpressing, and also expressing without
pressure.

This process was a stage for critical literaciesabise students were using the language to
transform what they wanted to say into sensibleases through art, near to art. When | said
language | mean letters, body language, imagesalandvords which were not said but rest
behind all those gestures. How they use the lareggtagxplore their world is a critical exercise

but projected form an artistic stage which can makere powerful.
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Implications

After | explored TheatreSport during my teachinggpices for nearly the last two years, |
have to say that to implement TheatreSport waneao¢ssary to transform the the curriculum at
school, what it changed was the way | taught tbatent presented in the curriculum. What |
consider more relevant during this process is tstipe impact in students learning process and
also the importance for teacher to well-know thtdaarguage, in order to transverse the teaching
practices properly and understanding that art waska stage for critical literacies. Therefore,
not only understanding and using the art languag®&portant, but it is also important to give to
the uses of art in teaching languages the essénice oritical exercise, in order to transform art
as a stage for critical literacies.

Implications for students. Semiotics allow students to represent their re#ifitgugh the
language and its multiple possibilities. The sigreduced for them along this process allow to
recognize how they create signs with their bodleaswings and letters. Behind of those signs
rests what is not possible to represent as feaguli@ge as a sign transmits and creates new signs
beyond the linguistic and there art is the bridgaltow the creation and re-creation. Therefore,
students represented their reality highlightingtigh the differences in the language uses, how
are they connected to the world.

Art function. Art potentiates the literacy experience in studémtsommunicate their
feelings and reality perception. Students’ gesturesdl its forms come from literacies and
allowed them to recognize some differences betwlieeinideas of culture to how they really
face culture, being aware about those differenegs students to understand how they create

their own frontiers and then their behaviour whigllso part of culture.
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Expanded aesthetic view.aking into account what | mentioned on the framewadbout
the expanded aesthetic studies as a form to reaetldtion between subjects and things and how
those relations are also about context and hofteitta the subject who produces new relations
full of sense, where a sensible subject createsioak with things and produces art languages.
The expanded aesthetics allows me to recognizestuaents are connected to their world,
where the literacy production makes possible tanth@ show up their fears and dreams. The
students bodies and its multiple relations withrikelves, with their context and how the
language is used to show how they perceive thedWmayond the merely uses of language
structures.

Students’ critical experienceéAccording to this, students could transform sonatuiees
in their context as a critical literacy experienaed their reflexive view when applying their
knowledge to benefit themselves, in order to tramsfand re-create their world. And here is
important to remember what | mentioned on framevadr&ut how Ciritical literacy is also about
discovering and reacting when something or somelets®ydisrupts into my micro-universe.
Therefore, critical literacy is related not onlytivthe meaning and implications of writing and
reading, but it is also considered as a socialtipeaqPerry, 2012)

Teacher’s critical experience connected with studehis experience allowed me to
transform my practices at school which are now teart, art to allow students to use the
language as a tool to re-create their world. Thdestts’ creations are the result of how they
represent multiple realities and the multiple wiyguestion those realities. This experience
form a semiotic and aesthetic view let me to hglithe students’ relation with their world
which is based on fear and their dreams accordainigi$ experience faced with tenth grade

students.
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The listening students experience is a significagponsibility, when as teacher, | am
using art as a stage for critical literacy, anddhaat works as a tool to connect teaching and
learning, allowing a critical perspective. Art werkas a bridge during this experience,
connecting students’ background about life anduceltvith their youth expressions. Art allowed
to decentralize the students” ego and provokeldemta wider observation around his or her
situation. Students explored language and jumpedieir micro-worlds to re-create them.

Implications for teaching. Teaching through art requires a proper prepardtion
teachers, what implicates a new formation possytiito the university language curriculum;
which means to include art into the critical liteiess formation. Art as a critical sensible option
to explore with teachers during their formationpast of their formation, future language
teachers will have a more sensible view over outtdvand its multiples possibilities to be
explored with students form a more sensible culuitu Articulating the art knowledge with
teaching needs into a critical exercise.

Teaching practices transformed by aAs teacher is always possible to transform our
teaching practices. | have to say that studemsfoamed their view about English classes, now
they find it more enjoyable and they like to ledmrough art. But what | also affected through
this study is the teaching field because | findaerful tool in art when teaching languages.
What | want thorough this final reflection is tocexirage other teachers to use art in their
practices, to study any language of art and hoartioulate it into their practices. A process in
which teachers in formation can choose any artdagg, learning not only about it, but also how
to cross their practices. Art as a stage for @ilititeracies has the power to transform the
learning and teaching practice; therefore, it ipantant to teach teachers before teachers explore

art by themselves without a proper formation wigalarantee a well accompaniment at the
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moment students open up themselves, and it meligsrisk when using art. This study opens a
new possible study about teachers’ language trgittineach thorugh art, understanding art as a

stage for critical literacies.

Limitations

Talking about limitation means talking about nevporunities to face the process better
and try to find strategies to improve the methdduhd three main limitations during the
process. The first one was the classes lost bg-extiricular scholar activities. The second one
was the behaviour of some students who at the biegjrshowed resistance to the class
articulated with art, and the last one was theyhmiements which sprang up as consequence of
some games proposed by TheatreSport in itself oppertunity presented by those limitations is
the possibility to interfere into the classes ghacause if | had to continue applying this method
| will take into account strategies to improve.

Classes were four times per week, and each clasamand fifty minute. This time
could be enough if the school had not carried thihoecultural and pedagogical events which as
part of the daily life at school interrupted thgthm of the group compelling us to los lot of
classes. Therefore, were necessary to repeat s@mases to recover the process, and those
repetitions did not allow the progress as | expktbeadvance. This could be overcome if during
the planning process | had taken into account sclesents and reduce the expectation because
is not possible to avoid the students’ participaiitto those events as part of their democracy
formation.

At the very beginning some students showed lessdst than others to explore the

method based on art, to encourage them to partgcipare actively was necessary to implement
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strategies like valuating their performance inghbjects related to art. What they were claiming
at the beginning was the previous method used gltinie language class, but little by little they
improved their participation. At school the relativith authority is based on knowledge;
therefore, students who do not feel comfortabléwdmething related to the class can
communicate it and this is what happened whit tlsbsdents. With them, but also with the rest
of the group was necessarily to explain from thgrto@ng how the method works and its
advantages during the learning process in ordeotat with their.

TheatreSport proposes games that invite particgianbe more enthusiastic and
sometimes students went to the euphoric limit wiiched the moment into something negative
according to the class behaviour expected. Thisipagally important to learn how to manage
the situation because students love those kindimieg, but also the teacher must be clear
enough about the rules in order to avoid those nmtsrfell of noise. Identifying what games
could provoke those reactions helped me to cotitetlass better, but participants’ reactions
could differ from one group to another.

Once more, | took limitations as opportunitiesrtgprove the process. Those limitation
are also relevant for future studies related ta¢laehing languages integrated with art. Is very
important to take into account that when art islevqul to teach, the teacher has to create a
strong art criterion not only to present art asa to potentate the critical exercise, but also to
create a safe place full of trust for studentss® tlhe language in a free and critical way because

art allows to explore the deepest part of people.

70



Recommendations for Future Research

Taking into account the limitations explained ahdwecommend some solutions for a
better future implementation of this method at sttb@sed on the experience. | also consider
important to present opportunities to broaden thdysapplying it with different kind of
population and form different researchers’ vievasth characteristics allow to consolidate the
study into a potential method.

First of all, to compensate the effect of losissles because of scholar events, | propose

to undertake extra classes to improve results gasfrough time and continuity. For example, a
training workshop after school is an idea that @gpeal students interested on the method, |
expect that not only students who enjoy to leawh @mactice languages can participate, but also
those who at the same time love art activitieseel#o theatre. Then, the implementation could
be favoured by a better students’ disposition atelest.

| consider that for future research it would bey#at contribution to apply this method
in groups of different ages, in order to re-stroet1 and consolidate a method to apply at school.
For example, if | can apply this study again, | Vaoy to implement it with primary school kids
between seven and ten year old because childrendtbat age are opened to face theatre
games. Another consideration is how this studylmaapplied for other researchers or a group of
researchers, in order to create a method basetlamysr art criterion and the experience of
using TheatreSport as stage for critical literacies

Art as a stage for critical literacy, where artie main topic explored in order to
potentiate the critical reflection. It is importantconsider how the critical exercise is favoured
by an art language which not only potentiate thigcaf reflection, but also can be critical in

itself as an art language. Therefore, and for&utasearch, | consider that The Theatre of the
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Oppressed; proposed by Augusto Boal, can be impitsdes a critical literacy practice in
teaching languages. My initial goal was to impletrahas a tool to potentiate communicative
competence and provoke along the process theatnigfiection, and I find in TheatreSport a
stage for it. While | implemented TheatreSport msnéial tool to potentiate that critical

reflexion under the aesthetic and semiotic viefeuhd how art and its multiple languages offer
stages full of critical proposes. For example cognized in the theatre of the oppressed a strong
connection with the Freire’s pedagogy becausearelBoals proposes a theatre for political
and social transformations. This is a theatre lagguvhich offers a powerful stage for critical

literacy studies.

Conclusion

TheatreSport as a stage for critical literaciesvedl students to use the language as a
vehicle to create, creations based on their realdnd needs bring up and share. Theatre games
potentiate communicative competence and reduceesbytherefore, through games the self-
confidence is strengthened and a confident leanpliace is created. Once this confidence is
created, it is possible to go beyond the gamesdrallate them to the writing creations, this
articulation is based on critical literacies be@atisough the process students are empowered to
use the language to create and re-create theitiesall he aesthetic and semiotic dimension is
the base to implement art and then, art can allovtiaal exercise.

TheatreSport method reduces shyness in studerdgdssible because the classes using
this method are created to play; playing gamescantpeting in a fair way creates a relaxed
environment where students get involved and thguage is used as a tool. Another reason of

reducing shyness is the set of agreements in wjaates base the interaction. | can conclude
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that TheatreSport potentiates communicative comgete¢he main reason is the goal that rests
on each game, games created to train actors amdses to be more flexible, fluent, and
creative. Therefore, the usage of TheatreSport odetih teach English, let students potentiate
their communicative competences because of theowepnent of flexibility, fluency and
creativity. The critical exercise is potentiatedraj the process.

At school people understand how the relations @fggaand language are there to
perceive and understand reality in all its divessit(Foucault, 1982) (lwamoto) Critical literacy
refers to the process of been aware about the paoiwee word to create and re-create the world
(Freire & Macedo, 1987). | see the school suchaarexample of how power works in the
world, and human beings created schools maybeto low power works, how to potentiate
their further participation in the community. Arteakes more sensible the critical exercise
through which students learn, recognize and expl@gower of language to transform
themselves, and then their context.

Teaching English is an important social-politicggponsibility nowadays because one as
teacher should be aware that “English is the dontiiaguistic medium and mode of
information of cultural and economic globalizatibfLuke, 2004) Therefore, as Language
Teacher | have the power to explore with studdrgdanguage from a critical perspective in
which they can also be aware about the superpo®fi&nglish language over the world then,
“(...) what makes a language real is the use of laggun meaningful situations that reflect
students’ lives.” (Mora & Muioz Luna, 2012) Theagt works as a bridge to make students

being aware about their own cultural constructiang its implications.
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What | Learned

Describing the experience of implementing TheatoeSguring the last two years in my
classes is hard because of the many memoriesrtisst my attention and force me to remember
myself training TheatreSport some years ago. Tkaermence changed my life not only as an
actress, but also as a teacher. The opportuntgatth English after having been teaching arts
during ten years is a beautiful gift to exploregaages through art doing what | love to do,
teach.

Critical literacies opened a future rout throulis study, rout which | need to continue
exploring as a teacher researcher. Thereforesthdy represents the first step to go over this
road. Road which | want to explore and discoveranmdy artistic view, allowing me to see

multiples stages and possibilities for future caitiliteracies based on art.
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Appendix A

TheatreSport articulated to the communicative comptence in class

Form the beginning | planned the classes, implemgftheatreSoport, articulating activities to

students’ learning process needs. Along this psothave not met any student who has felt

ashamed to face the games and activities. Actgallyents recognized on this method a way to

reduce their shyness. Next, there is an exampghewfTheatreSports can be shaped in a

language class.

THEATRE SPORT

TO POTENTIATE

COMMUNICATIVE
COMPETENCE

TheatreSport has a set of
rules which make players to
use the language in a certai
form:

-players cannot say not
during the warm up games
and improvisations.
-players must accept the
ideas from other players an
over-offer it, based on the
previous idea.

-players should keep eye-
contact aye during the
interaction.

-it is forbidden to point your
own or other player’'s
mistakes.

Players focus on the game
goal beyond the uses of the

nlanguage. This fact let them

look for new words and
forms to communicate what
they need at the moment or
even, players can create
words. For example, when &

I player say a word which doe

not exist, the judge ask for g
meaning and this meaning
has to be elaborated and
explained in a convincing
way.

Pragmatic: related to the us
of the language. It develops
set of competences:

-The semantic: it is about th

to the cultural behaviour.

L of the word as a linguistic
2c0d.
-phonological: intonation,
sound, pronunciation of eac
word.
-Ortoepic: the way that
people pronounce words
based on the orthographic.
(Council of Europe, 2001)

uses of the words according

-morpheme: The knowledge

ES
a

D

The results from the
vocabulary games are those
improvisations that become
into good writing exercises.
It is important to highlight
that the vocabulary games
are based in something

called: “free association”

-free subconscious liberatio
games: are games using like
warm up but, they are creatg
to free the subconscious an
keep the attention in the gog
and rhythm of the group and
also in you individual goal.

-Keeping the rhythm of the

nLinguistic: related to the

> meaning of the word
2@ccording to the cultural
behaviour.

l(Council of Europe, 2001)
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(Johnstone, 1999) which is
about how players say what
they see, say the first thing
that comes to their minds
without preparation, just
associating in a free and
spontaneous way.

group, it is a result of the
warm up games, which have
to be keeping by the group
during the rest of the
activities.

-Creating a story together
from the movements: After
the group has been created
connection, games base in
creations are welcome to be
developed, is this point their
cultural background is the
main material for them.

L

a

. Improvisations are result o
students creativity in a
spontaneous way; therefore
their creations or stories are
always related to their reality
their dreams, their bad and
good experiences, their life,
their context

f

4

-creating stories connected
the body language.

t[Sociolinguistic: How people
use the language in context

EXAMPLE:
1.Warm up:
-Claps circles: it is a game if
which players are challenge
to follow a set of signals,
keeping the rhythm.

-Words up: it is a game to
practice vocabulary, here
students form a circle and
following a body rhythm,
they say words. The judge
(teacher) can create rules,
e.g. Words without ‘S’.
2.Main game:

Story race: students prepare
line; they have to compete t
get the first place like in a
race, but creating a story
together. The rules are: eac
player can say only three
words, if the story advances|
the player advance too. If th
player is not coherent, he or

0

> prepare them to create stori
binto a game which is called

hto conjugate creativity in a

ethose previous activities

she has to go one step back.

dfocused, to acquire a

EXAMPLE:
1.Warm up:
Prepare players to be

spontaneous attitude, to be
flexible and wake up the
subconscious in order to be
more creative during the
main game.

2.Main game:

It is the last part of the
session, in which students
have received stimulus
through warm up games to

the main game, because
during this one, it is possible

flexible, spontaneous and
relaxing ways as a result of

Students are using the
language spontaneously, th
are reacting according to
their own context; their
cultural behaviour is crossec
by the possibilities of usage
of the language.
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